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Nur Aisyah Putri Rusvi, (2021): Persepsi Siswa Mengenai Kesulitan Dalam Presentasi 
Lisan Pada Siswa Tingkat Sebelas di Sekolah 
Menengah Atas Negeri 7 Pekanbaru 
Rumusan masalah penelitian adalah persepsi siswa mengenai kesulitan dalam presentasi lisan 
pada siswa tingkat sebelas di Sekolah Menengah Atas Negeri 7 Pekanbaru pada materi prosedur 
teks, dengan tujuan penelitian untuk menyelidiki persepsi siswa mengenai kesulitan dalam 
presentasi lisan pada siswa tingkat sebelas di Sekolah Menengah Atas Negeri 7 Pekanbaru. 
Sedangkan bentuk penelitian ini adalah penelitian deskriptif. Jumlah populasi dalam penelitian 
ini adalah sebanyak 244 siswa yang terdiri dari tujuh kelas tingkat sebelas SMAN 7 Pekanbaru 
tahun ajaran 2019/2020, dengan sampel sebanyak 30 siswa yang diambil secara acak. Penelitian 
ini meggunakan kuesioner sebagai instrumen. Teknis analisis data adalah analisis kuantitatif. 
Berdasarkan analisis data, peneliti menyimpulkan bahwa persentase dari kedua indikator ini 
adalah untuk kesulitan dalam istilah bahasa sebanyak 49.3% dan untuk ciri-ciri pribadi siswa 
adalah sebanyak 50.7%. Berdasarkan data tersebut faktor paling dominan yang mempengaruhi 
persepsi siswa mengenai kesulitan dalam presentasi lisan pada siswa tingkat sebelas di Sekolah 
Menengah Atas Negeri 7 Pekanbaru adalah ciri-ciri pribadi siswa sebanyak 50.7%. 
 


















Nur Nur Aisyah Putri Rusvi, (2021): The Students’ Perceptions of Difficulties In Oral 
Presentation At the Eleventh Grade of Sekolah 
Menengah Atas Negeri 7 Pekanbaru 
The research proposed a formulation of the problem: the perception of difficulties in their oral 
presentation at the eleventh grade students of Sekolah Menengah Atas Negeri 7 Pekanbaru in the 
procedure text materials. The objective of the research was to investigate the perception of 
difficulties in their oral presentation at the eleventh grade of Sekolah Menengah Atas Negeri 7 
Pekanbaru. The research design was descriptive research. The population of this research was the 
eleventh grade students of Sekolah Menengah Atas Negeri 7 Pekanbaru in 2019/2020 academic 
year. It was consisted of seven classes; the number of population was 244 students. The sample 
of this research was 30 students taken randomly from seven classes. The instrument of this 
research was questionnaire. The technique of analyzing data was quantitative analysis. Based on 
the data analysis, the researcher concluded the percentage of all indicators were, the difficulties 
in term of language was 49.3% and students’ personal characteristics was 50.7%. From the data 
above the dominant factor that affect students’s perception of difficulties in their oral 
presentation at the eleventh grade of Sekolah Menengah Atas Negeri 7 Pekanbaru was students’ 
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A.  Background of the Problem 
Speaking is one of the skills that focus on the ability to give the 
information and to express the feeling. One of the products of the English 
objective in teaching and learning is speaking. Furthermore, the result will 
measure the success of English is the students are able to speak. Kosar & Bedir, 
(2014) in Rahmawati (2017), uttered that the economic and cultural impact of the 
USA plus the UK and the Commonwealth countries especially India has led the 
way for English to prevail as the most used language in various areas such as 
science, technology, art, even in teaching and learning. This leads people to 
attempt to use English in major parts of their life as their second or as a foreign 
language. 
This condition has also been felt in Indonesia, where English is taught as 
a foreign language. Ever since independence in 1945, English has played a vital 
role in Indonesia, so that Indonesian students need to master English as well as 
possible. Riggenback & Lazaraton, (1991) in Widiati (2006), stated that students 
of second/foreign language education programs are considered successful if they 
can communicate effectively in the language. The new parameter used to 
determine success in second/foreign language education programs appears to 
revise the previously-held conviction that student’s success or lack of success in 
ESL/EFL was judged by the accuracy of the language they produced. Thus, the 
great number of learners wanting to develop English speaking proficiency and 
the shift of criteria of learning success from accuracy to fluency and 
communicative effectiveness signify the teaching of ESL/EFL speaking. 
Ak Şentürk (2012) stated that Csikszentmihalyi suggests that in this way, 
flow contributes to optimal performance and learning. And also Egbert in Ak 






must exist for flow experience to occur: (a) a balance of skills and challenge, (b) 
intense concentration, (c) clear goals, (d) immediate feedback, (e) a sense of 
control, and (f) interest. Other conditions of flow might include “a deep sense of 
enjoyment,” “a lack of self-consciousness,” “awareness,” and “the perception 
that time passes more quickly”. Lerner, Theokas, & Jelicic, in Brokers and et al 
(2017), stated that from a developmental psychological perspective, young 
people engage with the various contexts of their life in active ways so that events 
happening in one context are likely to affect other contexts. 
The academic difficulties that a student faces in curricular domains are 
affected by – and have an effect upon – their experiences outside of the 
curriculum (at home, with friends, and in the workplace). For example, ongoing 
distress arising from family, academic, or work life can limit a person’s cognitive 
capacities, such as memory, attention, concentration and decision making 
(Brokers and et al, 2017). This can have negative consequences for a student’s 
learning experiences, as well as for their social and professional experiences. 
Mastery over one’s difficulties, in any domain, is associated with healthy 
development and wellbeing (Brokers and et al, 2017). With the right scaffolding 
and support, difficult experiences can become opportunities for a person to 
develop new skills and resources. The reward upon overcoming the difficulty is 
not only the absence of the difficult circumstance, but also the development of 
the person’s abilities (Brokers and et al, 2017). If the difficult situation is instead 
avoided, then these rewards are not achieved. The task for universities is to help 
students overcome difficulties, rather than avoid difficulties altogether. 
In according to Tuan and Mei (2015, p.9) said that Students’ speaking 
performance can be affected by the factors that come from performance 
conditions (time pressure, planning, standard of performance and amount of 
support), affective factors (such as motivation, confidence and anxiety), listening 






components of the motivation. So, the writer can assume that the perception of 
difficulties is influencing the students’ performance of oral presentation. 
Based on the primary study in Sekolah Menengah Atas Negeri 7 
Pekanbaru, when the writer interviewed some students there, the writer found 
that when the writer used English, they could not answer the writer’s questions. I 
asked question to know their thinking or feeling about their ability in speaking 
English and most of the students said “maaf saya gag bisa miss, saya gag tahu 
miss, saya takut ditertwaakan miss, and susah miss ”. It means that they could 
not speak English and they perceived that the speaking is difficult. The teacher 
there also said that when the students have the speaking activities, they were 
always avoid and silent. They also said they don’t want to speak because 
Speaking is difficult to learn and they were confused about that. They also don’t 
want to participate the presentation activities, when the teacher gave the students 
task to present their own experiences in the past and also describe the thing or 
some discussion. 
Based on the situation in the Sekolah Menengah Atas Negeri 7 
Pekanbaru, it was clearly that most of students still got the perception of 
difficulties in their oral presentation, that is caused by their self confidence. The 
problem could be seen as the following symptoms: 
1. Some of students were not able to express their feeling where they speak 
in front of the class. 
2. Some of students were not confident with their presentation 
3. Some of students were not able to organize their thinking or talk when 
they stand in front of the class. 
4. Some of students felt difficult to speak in front of the class. 
This research will be conducted to know the influences of self  confident 
to their speaking ability, where the speaking ability is the main point of the 
language or English. And writer will be exploring the parts that is affected by the 






writer above, the writer was interested to know their level of their perception of 
difficulties in their oral presentation. Therefore, the writer was interested in 
internalization those problems in a research tittled “The Students’ Perceptions 
of Difficulties in Oral Presentation at the Eleventh Grade of Sekolah 
Menengah Atas Negeri 7 Pekanbaru. 
 
B. The Problem 
1. Identification of the Problem 
Based on the background illustrated above, it was very clear that 
the students still have most of problems. To make it clear, the problems 
in this research can be identified as follows : 
a. How are students’ feeling when speaking in front of  the class? 
b. How is students’ confidence when having presentation in front of the 
class? 
c. What do students think when standing in front of the class for doing 
presentation? 
2. Limitation of the Problem 
Based on the identification above. The writer limit this research, 
thus, there research problems were limited on the Perception of 
difficulties in their oral presentation at the eleventh grade students on 
Sekolah Menengah Atas Negeri  7 Pekanbaru in the procedure text 
materials. 
3. Formulation of the Problem 
Based on explanation above, the problem formulated in the 
following research question : “what the perception of difficulties are faced 
by the students in the oral presentation at the Eleventh Grade of Sekolah 







C. The Objective and Significant of the Research 
1. Objective of the Research 
This research explained the students’ perception of difficulties in the 
oral presentation on the Sekolah Menengah Atas Negeri  7 Pekanbaru. 
2. Significant of the Research 
In common, this reserach is expected to give a positive contribution to 
give accurate information about a study on students’ perception of 
difficulties in the oral presentation on the Sekolah Menengah Atas Negeri  
7 Pekanbaru. This research is expected to the provide some significance to 
the following persons : 
a. Students 
The result of this research will give the students, particularly at 
Sekolah Menengah Atas Negeri 7 Pekanbaru, reflection and 
information in term of self confidence in their speaking. 
b. Teacher 
The result of this research will give the reflexion to the teacher to 
make the teacher know about their students’ perception of difficulties 
in the oral presentation on the Sekolah Menengah Atas Negeri  7 
Pekanbaru and can use the suitable method to teach them. 
c. Other researchers 
This research will be the references for the other researcher. 
 
D. The Reason for Choosing the Title 
There are several reasons of why the writer think it is a need to conduct 
this research. Those are as follows : 
 Based on the problem of the research, this title is appropriate to solve the 







1. The title of this research is relevant to the reseracher’s status as a 
student of English Education Departement. 
2. The title of this research is not yet investigated by other previous 
researchers. 
3. The location of the reserach facilitates the researcher in conducting the 
research. 
 
E. The Definition of the Terms 
In order to avoid misunderstanding about the title in this research, it is 
necessary to define the terms as follows : 
1. Perception of Difficulties 
Brooker and et al (2017) stated that students’ perception of 
difficulties is related to how they engaged with their difficulties and 
understanding these experiences has positive implications for helping 
students to engage with their difficulties and develop resilience. 
2. Oral presentation 
According to Al-Hebaish (2012), oral presentation is one of the 
courses introduced to English majors in order to enhance their speaking 
abilities. The oral presentation is one of the materials in the speaking 
abilities. A major challenge of foreign language instruction is to 
promote learners' oral communication abilities since the fundamental 








REVIEW OF THE LITERATURE 
 
A.  The Theoretical Concept 
1. The Nature of Perception 
 According to Hoffman and et al (2015, p. 1), perception is a product of 
evolution. Our perceptual systems, like our limbs and livers, have been 
shaped by natural selection. Quine (1977) considered a hallmark of advanced 
scientific thought to be that it no longer requires notions of overall 
perceptual similarity as the basis for its categories (see also Goodman, 
1972). The rationale for this claim is that unanalyzed perceptual similarities 
may lead one astray. For example, marsupial wolves may closely resemble 
the placental wolves customary in the Northern Hemisphere, but they are 
evolutionarily rather distant cousins. The generalization of this example is 
that as a scientist develops more complete knowledge about the reasons why 
an object has a property, then overall perceptual similarity becomes 
decreasingly relevant to generalizations. The knowledge itself guides 
whether the generalization is appropriate. 
 In one of study at experimental psychology and evolutionary biology, 
a broad consensus has emerged among perceptual scientists: Natural 
selection has shaped our perceptions to be, in the typical case, accurate 
depictions of reality, especially of those aspects of reality that are critical for 
our survival. This consensus is spelled out in a standard textbook on vision: 
evolutionarily speaking, visual perception is useful only if it is reasonably 
accurate. Indeed, vision is useful precisely because it is so accurate. By and 
large, what you see is what you get. When this is true, we have what is called 
veridical perception. Perception that is consistent with the actual state of 
affairs in the environment. This is almost always the case with vision 






do compute explicit properties of the real visible surfaces out there, and one 
interesting aspect of the evolution of visual systems is the gradual movement 
toward the difficult task of representing progressively more objective aspects 
of the visual world. 
 Individuals or groups experience stimuli from the outside world to 
which they ascribe meaning. Although, in many instances these stimuli are 
experienced similarly, they may often be interpreted differently (Kearney 
1984, p.41) due to a host of factors and may even lead to misunderstandings 
in some instances. Why is this so? Is it a case of naive realism or that people 
do not know how to take another's point of view into consideration? These 
questions can initiate an endless debate, but a first step to understanding 
others would be to understand the perceptual process. 
 In the context of the research, the perception can be measured by using 
interview, questionnaire and also observation, because perception is one of 
mental factor that happen to the people. The questionnaire is a well to 
established tool within social science research for acquiring information on 
participant social characteristics, present and past behavior, standards of 
behavior or attitudes and their beliefs and reasons for action with respect to 
the topic under investigation. Within natural hazards research, the 
questionnaire is a popular and fundamental tool for acquiring information on 
knowledge and perception (Bulmer, 2004). 
 
2. The Nature of Learning Difficulties 
 The difficulty of learning and non-learning can be understood as 
causes of failure at the school, which is seen as an inadequate response to 
student and school demands. These issues can be analyzed from different 
perspectives, according to Weiss (1992) stated that society, school and 
subject. The social perspective is wider by encompass culture, conditions 






ideologies of these aspects of school education. The second perspective 
refers to the analysis of the school at different levels, as the quality of 
teaching, methodologies, assessments, devaluation of teaching, teacher 
training, and these only some of the aspects that make up the educational 
framework of our reality. The third perspective concerns the individual and 
internal conditions of the learner, specifically, the intra-subjectivity, because 
if there is dissociation in the process, something is wrong in thinking, in 
speech, in action/interaction on and the world. 
 The three perspectives and the interconnection of some aspects allow 
the construction of a wider vision of multi-causality of school failure 
phenomenon and enable a comprehensive approach to the subject in its 
multiple dimensions. Thus, organic, cognitive, emotional/affective, social 
and educational need must be carefully observed, so that we can understand 
and intervene in the issue of subject-family, in their context, seeking the 
causes that led to not learn or learn “obtrusively” (Weiss, 1992). Among the 
mentioned aspects, we can see that the emotional components have been one 
of the very factors associated with learning problems in different studies 
(Barkley, 2006; Rutter, 1974; Rutter et al., 2008). Currently, there is 
compelling evidence that academic deficits do not seem to improve over 
time (Greenbaum et al., 1996; Mattison, Hooper, & Glassberg, 2002), and 
the presence of comorbidity with emotional/behavioral disorders can make 
the “poorer prognosis” of the difficulty of the child (Hinshaw, 1992a, 












3. The Nature of Oral Presentation 
The communication can be oral and written. Written communication is 
an exchange of ideas through the written medium, while oral communication 
is the oral interaction between two or more people. By its very nature, 
spoken language involves at least two immediate participants, a speaker and 
a listener. Oral communication is the art of expressing and exchanging ideas 
with words. It is the ability to analyze critically, present ideas, compose, and 
provide information through verbal and non-verbal interactions. Presentation 
skills, public awareness, critical listening and body language are some of the 
basic requirements of oral communication. Willis (1996) proposes six types 
of tasks and a sequence of activities for a task which includes pre-task 
activities, task cycle, and language focus. However, one task type common 
to college students is oral presentation, which is a talk on a topic to a group 
of people. In an oral presentation, one or more students present or explain a 
topic based on their readings to a group of people. The group then joins in a 
discussion of the topic. 
Oral communication is a bidirectional process between speakers and 
listeners and involves the ability to speak and understand. The speaker has to 
encode the message he/she wishes to convey in an appropriate language, 
while the listener is helped by prosodic features such as stress, intonation, 
facial expressions, body movements and gestures (Bygate, 1987). Oral 
communication is a unique and learned oratorical skill that requires 
understanding what to say and how to say it. Therefore, oral communication 
skills are a set of skills that allow people to be confident and competent 
communicators. They give students the opportunity to understand, criticize 
and analyze information efficiently and communicate clearly. 
Oral presentation, according to Levin and Topping (2006), is planned 
and practiced speech that is not memorized or read from notes but is 






look at oral presentation from three perspectives: presentation as a 
transmission of the ideas of others to a passive audience with anxiety at a 
low level, presentation as an imparting of the material studied from which 
students seek to make their own meanings from the ideas of others; and 
presentation as a position to be disputed and defended by persuading the 
audience. 
 In the second perspective, the audience is actively judging students’ 
performances, and students reply to audience questions. Hence, students 
experience some stress. In the third perspective, students are aware that they 
are the focus of attention, which creates even more pressure than in the first 
two situations. Although oral presentations have been extensively 
researched, most of the earlier research looked at them in the context of 
other activities (Akindele & Trennepohl, 2014), and a large number of 
studies investigated the effect of anxiety on oral performance (Joughin, 
2007). Some studies looked at student opinions of oral presentations 
compared with written assignments (Akindele & Trennepohl, 2014), others 
on how competence is compared to performance in oral presentations (Alwi 
& Sidhu, 2013). Focus was on using oral presentation for learning and 
assessment. In addition, most of those studies were done in English-as-a-
Second-Language (ESL) contexts (Zappa-Hollman, 2007); very few were 
done in English as a Foreign Language (EFL) or in the English language 
classroom (Abu El Enein, 2011). 
Now more than ever, EFL teachers in Japan are trying to make their 
classes more communicative. This is done by encouraging students to “take 
initiative, think beyond the mandated textbook, and use language creatively, 
purposefully, and interactively.” (Al-Issa & Al-Qubtan, 2010, p.227)
 One of the driving forces behind this communicative approach to 
language teaching is the socio-cultural theory of language acquisition that 






one of the most important factors in second language (L2) acquisition is that 
learners are able to use the language that they are learning in meaningful 
activities. As socio-cultural theorists see language as a social phenomenon, 
the only way for students to improve as L2 learners is if they are allowed to 
use the language they are learning to communicate with others. 
 Students who are not given the chance “to interact with other members 
of the discourse community remain outside the language community, and 
therefore fail to learn the language.” (Apple, 2006, p. 286) Therefore, it is 
important that language teachers include tasks that allow students to use the 
language skills that they have learned to communicate with others in the 
classroom. Van den Branden (2006) defines “task” in terms of language 
learning goal and educational activity or a technique used in the classroom. 
As a language learning goal, a task is an activity in which a person engages 
in order to attain an objective, and which necessitates the use of language As 
an educational activity or a teaching and learning technique, a task should 
facilitate meaningful interaction and offer learners opportunity to process 
meaningful input and produce meaningful output in order to reach relevant 
and obtainable objectives. There is a range of task types which can be used 
to promote learner autonomy. Tasks may include role plays and simulations, 
case studies, projects, and oral presentations. Oral presentation is a short talk 
on a set topic given to a group of people (The Learning Centre, UNSW, 
2010). 
 One of the benefits of using oral presentations in the classroom is the 
opportunity that they present for learners to use their L2 to communicate 
with others in a natural way. If the activity is properly scaffolded, 
participating in an oral presentation can provide students with an enjoyable 
learning experience that allows them to interact with others using only their 
L2. This is because presentations require the students who are giving the 






interlocutors. This type of communication is one of the most important goals 
of communicative language teaching. Also, oral presentations, especially 
group presentations, allow students to engage in a cooperative task that 
requires them to use English to explain their ideas and to negotiate meaning 
with a larger community of language learners while they are planning and 
practicing their presentations. 
For most language teachers the five major benefits to using oral 
presentations in the classroom are: 
a) They are student-centered. 
b) They require the use of all four language skills. 
c) They provide students with realistic language tasks. 
d) They have value outside the language classroom. 
e) They improve students’ motivation. 
 One of the main benefits of using presentations in the classroom is that 
oral presentations are student-centered. When students are asked to give an 
oral presentation it is one of the few times in the language classroom that the 
students themselves have direct control of both the content and the flow of 
the classroom (Apple & Kikuchi, 2007). This is because the students who 
are presenting have the ability to choose the topic that they want to talk 
about, select the language items that they want to use to talk about that topic, 
and decide how they will explain that topic to their classmates. With little or 
no intervention from the teacher, a properly scaffolded presentation can 
result in multiple opportunities for students to improve their English in a 
context in which the students themselves are acting as both teachers and 
learners. 
 Interactions between the presenters and the audience provide both sets 
of participants with numerous opportunities to practice their English abilities 
with other students in an authentic manner. Oral presentations also provide 






just while they are giving the presentation itself, but also while they are 
preparing to present. One good example of this is group presentations. Group 
presentations require students to work together to plan and prepare for their 
presentation. 
 During group work students can be encouraged to use English to 
negotiate meaning with the other members of their group and to work 
together, in English, to plan how they will present their ideas to the other 
members of the class. This facilitates English use to meet a specific goal, in 
an authentic way, and with very little intervention from the teacher. 
 
4. Difficulties in Oral Presentation 
 Students’ language proficiency is one of the factors contributing to the 
success or the failure of an oral presentation. Language proficiency is the 
ability of an individual to speak or perform in an acquired language. 
“Proficiency ranges from zero to native – like. Complete competence is 
hardly ever reached by second language learners”. The grading criteria for 
assessing English speaking proficiency are pronunciation (intonation, word 
stress, and sentence stress), fluency, and accuracy (grammar and 
vocabulary). Another factor is related to students’ personality traits. In the 
classroom, students with different characteristics, especially different levels 
of anxiety and confidence, may result in different levels of success. 
 Many researchers agree that feelings of anxiety, apprehension and 
nervousness are commonly expressed by learners in learning to speak a 
foreign language, particularly when they have to make an oral presentation. 
King (2002) stated that considers speech anxiety is one of the major 
problems leading to learners’ oral presentation failures. This anxiety comes 
in part from a lack of confidence in the general linguistic knowledge, the 
embarrassment of exposing the language imperfections in front of others. 






are considered to frequently precipitate communication apprehension. It is 
obvious that such feelings in the learners may prevent them from achieving 
the desired goal. 
 King (2002) also emphasized that working with students on oral 
presentations is a challenging job for teachers because it involves training in 
speech communication and public speaking disciplines, which demands 
more of teachers in terms of time and effort in lesson planning and teaching 
strategies. Furthermore, the importance of creating a supportive learning 
atmosphere, acquiring interaction skills, incorporating project work, 
developing cooperative learning skills and applying technology in enhancing 
teachers’ facilitative skills should be emphasized. The teacher is the guide, 
organizer, consultant, resource person, and supporter. The teacher’s role in 
oral presentations not only involves preparing detailed guidelines, organizing 
groups, helping students to select topics, guiding their research and helping 
them learn the use of various visual aids, but also holding of Question & 
Answer sessions, providing feedback and evaluating their performances. 
 Researchers and educationalists have been preoccupied lately trying to 
emphasize the role of oral presentation in students’ academic careers, 
especially at undergraduate and postgraduate levels (Liow, 2008; Wolfe, 
2008; Munby, 2011). The majority of those studies were devoted to ways of 
conducting proper oral presentations (e.g., Abu El Enein, 2011). Some 
studies, on the other hand, listed the benefits of oral presentation, such as 
helping instructors cater to students’ learning styles, practicing speaking, 
providing students with a deep understanding of the presentation topic, and 
providing independent, critical learning to facilitate cooperative learning and 








 Yet, other studies were concerned with listing the difficulties that 
students usually face in oral presentation, such as feeling nervous (Chuang, 
2009; Abu El Enein, 2011 Alwi & Sidhu, 2013). One of the main difficulties 
reported facing students in oral presentation was anxiety or fear of speaking. 
Research has consistently revealed that anxiety can impede EFL students’ 
production and achievement (Al-Nouh; Abdul-Kareem & Taqi, 2014). In 
addition, some studies investigated the reasons behind students’ anxiety, 
such as lack of vocabulary (Subasi, 2010; Mazdayasna, 2012), while others 
proposed ways to overcome these difficulties, such as choosing a familiar 
topic and practicing a lot (e.g. Zappa-Hollman, 2007). 
In addition, a growing number of studies aimed to investigate the 
reasons behind students’ low performance in oral presentations (Turner; 
Roberts; Heal & Wright, 2012; Akindele & Trennepohl, 2014). These can be 
grouped under three categories. First, personal traits such as shyness, fear of 
facing an audience, self-confidence, and physical appearance. Elliott and 
Chong (2004) found that students’ personal traits were the reason behind 
their feelings of anxiety during oral presentation. 
 Second, the audience and the instructor were believed to be main 
reasons for students’ unwillingness to present (e.g., negative evaluations, 
hard questions, humiliating feedback, etc.) (Wolfe, 2008). Finally, lack of 
presentation skills were seen to play a crucial role in students’ feelings of 
anxiety (e.g., researching, planning, organizing, practicing, and presenting) 
(Leichsenring, 2010). As seen above, although there are different factors that 
affect students’ oral presentation, most of them stem from anxiety of 
speaking. In the next section, studies reporting the effect of the above factors 
on students’ oral presentation are discussed. 
 Phuong (2018) measured the students’ difficulties in oral presentation 







a. Students’ difficulties in terms of language. The points are: 
1) Having appropriate usage of vocabulary and 
structures. 
2) Using signposting language to organize your 
presentations. 
3) Having almost no grammatical errors in your 
presentations. 
4) Giving presentations clearly with correct 
pronunciation. 
5) Delivering presentations fluently. 
6) Having proper pauses while delivering 
presentations. 
7) Stressing words correctly and properly. 
8) Delivering presentations with proper intonation 
patterns. 
 
b. Students’ personal characteristics. It points into several 
points, they are: 
1) Feeling nervous when speaking in front of a group. 
2) Feeling concerned that my presentation is worse 
than others’. 
3) Feeling  worried  that  other  audiences  won’t  
understand  me because of my pronunciation. 
4) Feeling afraid that I will not be able to express 
myself clearly. 
5) Feeling worry that the other audiences will be 
bored because of my presenting manner. 
 Based on the explanation above, there are 2 aspects that become the 






aspect, there are several points that can measure the student’s perception in 
oral presentation 
 
5. Student’s Perception of Difficulties in Oral Presentation 
 Researchers and educationalists have been preoccupied lately trying to 
emphasize the role of oral presentation in students’ academic careers, 
especially at undergraduate and postgraduate levels (Liow, 2008; Wolfe, 
2008; Munby, 2011). The majority of those studies were devoted to ways of 
conducting proper oral presentations (e.g., Abu El Enein, 2011). Some 
studies, on the other hand, listed the benefits of oral presentation, such as 
helping instructors cater to students’ learning styles, practicing speaking, 
providing students with a deep understanding of the presentation topic, and 
providing independent, critical learning to facilitate cooperative learning and 
to introduce students to technology (Al-Issa & Al-Qubtan, 2010; Munby, 
2011). 
 Yet, other studies were concerned with listing the difficulties that 
students usually face in oral presentation, such as feeling nervous (Chuang, 
2009; Abu El Enein, 2011 Alwi & Sidhu, 2013). One of the main difficulties 
reported facing students in oral presentation was anxiety or fear of speaking. 
Research has consistently revealed that anxiety can impede EFL students’ 
production and achievement (Al-Nouh; Abdul-Kareem & Taqi, 2014). In 
addition, some studies investigated the reasons behind students’ anxiety, 
such as lack of vocabulary (Subasi, 2010; Mazdayasna, 2012), while others 
proposed ways to overcome these difficulties, such as choosing a familiar 
topic and practicing a lot (e.g. Zappa-Hollman, 2007). In addition, a growing 
number of studies aimed to investigate the reasons behind students’ low 
performance in oral presentations (Turner; Roberts; Heal & Wright, 2012; 







 These can be grouped under three categories. First, personal traits such 
as shyness, fear of facing an audience, self-confidence, and physical 
appearance. Elliott and Chong (2004) found that students’ personal traits 
were the reason behind their feelings of anxiety during oral presentation. 
Second, the audience and the instructor were believed to be main reasons for 
students’ unwillingness to present (e.g., negative evaluations, hard questions, 
humiliating feedback, etc.) (Wolfe, 2008). Finally, lack of presentation skills 
were seen to play a crucial role in students’ feelings of anxiety (e.g., 
researching, planning, organizing, practicing, and presenting) (Leichsenring, 
2010). 
 A study conducted by Juhana (2012) showed that linguistic factors 
such as lack of vocabulary, lack of understanding of grammatical patterns 
and incorrect pronunciation are obstacles for students to present in the 
English class. Besides that, Tanveer’s (2007) study revealed that 
sociocultural factors such as “limited exposure to the target language and 
lack of opportunities to practice speaking in such environments” (p. 24) are 
setbacks to the development of students’ communicative abilities. As a 
result, students feel embarrassed or stressed when they are required to 
present in front of the class. There are also other sociocultural factors such as 
cultural differences, social status, self-identity and gender, which contribute 
to students’ difficulties when they engage in oral presentations. 
 There are several reasons that demotivate students to carry out an oral 
presentation. Some students are afraid that their peers or the teachers may 
judge their proficiency in English, and this makes them feel embarrassed. 
Therefore, they prefer to remain passive, and unwilling to participate in oral 
presentation tasks. Another reason is the students are not interested in the 
English subject; thus they are not motivated to take part in any form of 
speaking activities, such as oral presentations (Mezrigui, 2011). Besides, 






them to participate (Juhana, 2012). A classroom with a large number of 
students provides little opportunity for students to practise their oral 
presentations in class (Mezrigui, 2011). The teacher is not able to give 
individual attention in providing guidance or training to each student. 
 Besides, the students do not have their share in oral presentation tasks 
due to time constraints, especially if the oral presentations are conducted 
individually. In addition, classroom atmosphere also influences students’ 
performance in conducting an oral presentation. A carefree and jovial 
atmosphere encourages students to present well and confidently. On the 
other hand, an apprehensive and tense atmosphere caused by a number of 
circumstances gives rise to invisible barriers that hinder the students from 
doing well in their oral presentations (Mezrigui, 2011). 
 Generally, students are given the freedom to select their own 
presentation topics based on a theme assigned by their teachers. The teachers 
would recommend the students to choose presentation topics that they are 
familiar with, in terms of their connection to real life and topics that suit the 
level of the language required to talk on them; this step is aimed at 
increasing students’ interest and making the presentation easier for them 
(Mezrigui, 2011). However, some of the students face difficulties in 
choosing the right topics. Consequently, they might choose a topic that they 
are not able to handle and tend to perform poorly during their oral 
presentation sessions. 
 
B. The Relevant Research 
According to Rahmat and et al. (2017), they conducted the study about 
Analyzing Perceived Writing Difficulties Through the Social Cognitive Theory, 
and they said writing can both be considered as social and cognitive activity. 
Nevertheless, among the four language skills, writing skill is among the least liked 






writing a difficult skill to teach. Writing skill involves planning, writing, editing, 
and perhaps re-writing and these skills are not easily taught nor learnt. 
Psychologists believe that expectations play a very important rolein students’ 
success in learning. Writing teachers would agree that among some of the reasons 
why students cannot write well is because they find ESL academic writing 
difficult. This research looks into students’ perceived difficulties towards ESL 
academic writing. 373 students from seven faculties participated in this study. The 
participants responded to 25 items on 5 Likert-scale (always, very often, 
sometimes, rarely and never). The questionnaires were analyzed to determine the 
students’ perceived difficulties on ESL academic writing. Mean score, t-test and 
one way ANOVA were used to report on the findings. Findings revealed students 
found writing to be difficult for several reasons. 
And also Al-Nouh and et al. (2015, p. 136) stated that Oral presentation 
skills are considered one of the most important proficiencies needed for higher 
education and future careers. Thus, the present study is interested in eliciting 
English as a Foreign Language (EFL) college students’ perceptions of the 
difficulties they face in oral presentation as a form of assessment. 
Participants were 500 female EFL college students from different grade 
levels enrolled in a four-year pre-service teacher education program at the College 
of Basic Education (CBE) in Kuwait City, Kuwait. A five-point Likert Scale 
questionnaire was used and divided into three main sections: personal traits, oral 
presentation skills, and instructor and audience. Independent variables measured 
were students’ ages, year at college, Grade Point Average (GPA), and nationality. 
In addition, a structured interview to solicit instructors’ opinions was carried out. 
Results showed students’ perceptions of the difficulties they experienced at a 
medium level (M=3.10). However, significant differences in the results were 








C. The Operational Concept 
Operational concept is a main element to avoid misunderstanding and 
misinterpretation in scientific research because a concept is a diagram to operate 
the abstract from in this research plans to measure. According to Phuong (2018) 
measured the students’ difficulties in oral presentation into 2 indicators, there are: 
1. The students are feeling difficulties in terms of language. 
a. Having appropriate usage of vocabulary and structures 
b. Using signposting language to organize your presentations 
c. Having almost no grammatical errors in your presentations 
d. Giving presentations clearly with correct pronunciation 
e. Delivering presentations fluently 
f. Having proper pauses while delivering presentations 
g. Stressing words correctly and properly 
h. Delivering presentations with proper intonation patterns 
 
2. The students have personal characteristics. 
a. Feeling nervous when speaking in front of a group. 
b. Feeling concerned that my presentation is worse than others’. 
c. Feeling worried that other audiences won’t understand me 
because of my pronunciation. 
d. Feeling afraid that I will not be able to express myself clearly. 
e. Feeling worry that the other audiences will be bored because of 









METHOD OF THE RESEARCH 
 
A. Research Design 
This research is a descriptive research design. According to Gay (2000) 
descriptive research is survey research. This research is involve collecting data in 
order to answer questions about opinion of people about some topic or issue. 
Cresswel (2012), stated that survey research design are procedure in quantitative 
research because researcher collecting the data using questionnaire which 
investigators survey to a sample to describe the attitude, opinion, behavior, or 
characteristic of population. 
 
B. Location and Time of the Research 
This research was conducted on Augustus 2020. This research conducted at 
the eleventh grade students of the SMAN 7 Pekanbaru. It is located Kapur 
Street. 
C. The Subject and Object of This Research 
 
1. The subject of the research 
The subject of this research was the Eleventh Grade of SMAN 7 
Pekanbaru. 
2. The object of the research  
The object of the research was the Students’ Perceptions of Difficulties in 
Oral Presentation at the Eleventh Grade of SMAN 7 Pekanbaru. 
 
D. The Population and Sample 
1. Population of the Research 
Population is a group of in individuals who have the same characteristic 






7 Pekanbaru in 2018/ 2019 academic year. The students are divided into two 
programs; science and social. There are 3 classes for the science with the total 
number of students is 104 students, while there are 4 classes for the social with 
the total number is 140 students. Thus, there are eleven classes consist of 244 
students as the total population. 
Table III.1 






2. The Sample of the Research 
In this reseach, the researcher will use simple rondom sampling to take the 
samples. According to Cresweel (2012), in convenienece sampling the 
researcher selects because they are willing and available to be tested. Kunto 
(2013) stated that if the population number is too big or more than 100, the 
researcher can only take 10% at least. So, as that the reason the researcher will 
take 30 students as the samples by using simple rondom sampling. 
  
Table III.2 









No. Classes Population  Total 
  Students  Students 
     
1. XI MIA 1 35   
2. XI MIA 2 35  104 
3. XI MIA 3 34   
4. XI IIS 1 35   
5. XI IIS 2 36   
6. XI IIS 3 36  140 
7. XI IIS 4 33   
 Total  244 
No.  Classes The Number of the Sample 
   Students (10%) 
     
1.  XI MIA 1 35 4 
2.  XI MIA 2 35 4 
3.  XI MIA 3 34 4 
4.  XI IIS 1 35 4 
5.  XI IIS 2 36 5 
6.  XI IIS 3 36 5 
7.  XI IIS 4 33 4 







E. The Technique of Collecting the Data 
For collect the data the writer used a questionnaire. The reason for choosing 
the questionnaire as the instrument of this research is because the questionnaire can 
gather information from special populations of people who have firsthand 
knowledge and experience and because it is usually more cost-effective than other 
comparable techniques such as personal interview. Wilson and Mc Lean (in cohen, 
et al., 2000) stated that questionnaire is a widely used and useful instrument for 
collecting survey information, providing structured, often numerical data, and 
often being comparatively straight forward to analyze. 
Table III.3 
The Blueprint of Questionnaires 
No. Indocators Item Number 
1. Students’ difficulties in terms language 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 
2. Students’ personal characteristics 11, 12, 13, 14, 15, 16, 17, 
  18, 19, 20 
 
F. Validity and Reliability 
1. Validity 
The questioner used for testing students’ perceived difficulties in the oral 
presentation had to have validity. According to Hughes (2013, p.26) the test can 
be said to be valid if it measure accurately what it is intended to measure. Thus 
the test must aim at providing a true measure of the particular skill it which it is 
intended to measure. Before the test is given to the sample of this research, the 
questioner was tried out to the students’ of the students. The purpose of try out 
was to obtain validity and reliability of the test. It was determined by finding by 
the difficulty level of each questioner item. The researcher will use Ms. Excel to 















8 0,658 0,355 Valid 
9 0,826 0,355 Valid 
10 0,816 0,355 Valid 
11 0,737 0,355 Valid 
12 0,818 0,355 Valid 
13 0,671 0,355 Valid 
14 0,831 0,355 Valid 
15 0,795 0,355 Valid 
16 0,761 0,355 Valid 
17 0,782 0,355 Valid 
18 0,837 0,355 Valid 
19 0,784 0,355 Valid 
20 0,749 0,355 Valid 
 
From the instrument test for the validity showed on the table above, 
indicated that all of the statements were valid because ritem is larger than rtable. 
 
2. Reliability 
According to Gay (2000, p.169), reliability is the degree to which a test 
consistently measures whatever it is measuring. It is reflected in the obtaining 
how far the test or instrument test is able to measure the same subject on different 
occasions indicating the similar result. The characteristic of reliability is 
sometimes termed consistently. It is clear that reliability is used to measure the 
quality of the test scores and the consistency of the questioner. 
Number of item ritem Rtable Status 
1 0,812 0,355 Valid 
2 0,795 0,355 Valid 
3 0,789 0,355 Valid 
4 0,748 0,355 Valid 
5 0,807 0,355 Valid 
6 0,798 0,355 Valid 






The writer gave 20 questions for the sample, consists of two indicators: 
The difficulties in term of language and the students’ personal characteristics. 
The students choose one from five alternative answer, they are strongly disagree 
(1 point), disagree (2 points), undecided (3 points), agree (4 points) and strongly 
agree (5 points). According to Cohen et.al (2007), the guidelines for reliability 
are as follows: 
 
  Table III.5 
 Category of Reliability 
No Reliability Category 
1 >0.90 Very highly reliable 
2 0.80-0.90 Highly reliable 
3 0.70-0.79 Reliable 
4 0.60-0.69 Minimally reliable 
5 <0.60 Unacceptably low reliability 
 
In this research, the researcher used software SPSS 17.0 version to 
calculate the reliability of questionnaire. 
 
 
                                   Table.III.6  
                                    Reliability of Questionnaire   
Reliability Statistics 
 






The reliability value of the questionnaire was 0.964. It was categorized 







G. Technique of Analysis the Data 
The method of data analysis that uses in this research is percentage. This 
research will use Ms. Excel for analyzing the data. And the formula used to 
analyze the data is: 
=NF×100 
P = Percentage 
F = Frequency 







CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Dealing with the result from the questionnaires, it can be concluded 
that the dominant aspects affect students’ perception of difficulties in oral 
presentation was student’s personal characteristics. From the questionnaires 
the researcher carried out, the percentage of all the indicators were, there 
were for nervous when speaking in front of class was 53.3%, for they felt 
their presentation was worse than others was 43.3%, they were afraid their 
friends would not understand because their pronunciation was 50.0%, for 
they could not express their self was 56.6%, for they afraid their friends will 
be bored with their presentation was 60.0%, for they felt not confident 
presenting in front of the class was 56.6%, for they felt their presentation 
was not good was 56.6%, for they felt not confident with their pronunciation 
was 43.3%, for they could not express their self because they were not 
confident was 46.6% and the last 50.0% for they felt could not attract their 
friends’ attention. The researcher concludes that, the dominant aspect for 
student’s perception of difficulties in oral presentation was the second 
aspect; student’s personal characteristic with the percentage was 50.7%. 
 
B.  Suggestion 
From the conclusion above, the researcher suggest: 
1. The students should often read English text, because it can increase their 
oral presentation. 
2. The students should avoid the aspects that can affect their oral 
presentation. 
3. The researcher recommended using this thesis as one of the references in 
finding information about analysis of students’ perception of difficulties 
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